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The Difficulty of Teaching Reading has been underestimated - Teaching reading is a job for an expert.  Contrary to the popular theory that
learning to read is natural and easy, learning to read is a complex linguistic achievement. For many children, it requires effort and incremental skill
development. Moreover, teaching reading requires considerable knowledge and skill, acquired over several years through focused study and
supervised practice.

Page 11 Teaching Reading IS Rocket Science (1999) ATF http://www.aft.org/pubs-reports/downloads/teachers/rocketsci.pdf

Literacy development is a complex area to understand and more complex to teach. Effective literacy teaching requires a deep understanding of what
influences literacy development and effective teaching strategies to facilitate the learning process. No one teaching strategy way is the correct way. All
students should be provided multiple ways to learn a new concept and then given the opportunity to consolidate that understanding until the new learning is
a habit. This takes a teacher who as an exceptional knowledge of literacy development and alternative approached to teaching it. After all, there are many
ways to learning something and some of our children need all of them.

This metaphor has been written to provide an overview of the many attributes; skills and knowledge that a child needs to develop a basic literacy. Basic
literacy allows students to then develop multiliteracies for the 21 century. Follow this link to read more about these.

A point of concern for parents is that the Australian National Inquiry into the Teaching of Literacy (2005) found that:

* many new teachers have been given very little instr ~ uction in how to teach children to read during thei r pre-service education ;

* reported a wide variance in the quality of student teacher practicum placements; and

« that not all teachers or all schools are successful in teaching children to read . Too many teachers do not have access to and are not using
evidence-based approaches to their teaching. Page 20 http://www.dest.gov.au/nitl/report.htm

This document is not intended to provide parents with a list of things to do to support your children at home. This document is intended to demonstrate to
you how complex literacy development is and graphically show you the various aspects that support the development of a literate person. If there is
demand, workshops can be facilitated, showing you hands on resources and strategies that can be used that align to the various aspects identified in this
document. Please email tcspff.secretary@gmail.com with your personal and school details.

Please Note — This work draws heavily on the work of Rowe, K (2005). Westwood, P (2001, 2004, 2005, 2007, 2008), Center, Y (2004). National Inquiry into the Teaching
of Literacy (2005), Balanced Reading & Language Learning , Cappelllini, M (2005), Beginning Reading Instruction and the Small-Group D ifferentiated Reading
Model, Beverly Tyner, Small-Group Reading Instruction: A Differentiated Teaching Model for Beginning and Struggling Readers, 2004, Boys and literacy learning :
changing perspectives / Nola Alloway and Pam Gilber  t, Commonsense Methods for children with special ed ucational needs , Westwood, P. (2007), First Steps :
parents as partners (1995) Education Department of Western Australia (out of print), Growth in Literacy and Numeracy in the First Three Years of School - ACER
Research Monograph No. 61 June 2006 http://research.acer.edu.au/acer monographs/1/ , In Teachers’ Hands: Effective Teaching Practices in the Early Years of
Schooling William Louden; Mary Rohl; Caroline Barratt Pugh; C  laire Brown; Trevor Cairney; Jess Elderfield; Helen House; Marion Meiers; Judith Rivalland; and
Ken Rowe http://www.dest.gov.au/NR/rdonlyres/2CE61B9C-C20B-4  529-964B-5953311E5738/10110/In_Teachers Hands FINAL for web.pdf , , Literacy for All: The
Challenge for Australian Schools - Commonwealth Literacy Policies for Australian Scho ols - Australian Schooling Monograph Series No. 1/1 998, Making Sense of
Phonics — Beck, Isabel. (2007), Preventing Reading Difficulties in Young Children (Catherine E. Snow, M. Susan Burns, and Peg Giriffin, Editors; Committee on the
Prevention of Reading Difficulties in Young Children, National Research Council 1998) read online at http://www.nap.edu/catalog.php?record id=6023#toc (scroll down to
chapter links), Reading and learning difficulties : approaches to t eaching and assessment / Peter Westwood, Teaching Reading to Struggling Learners , Minskoff,
E. (2005), The Australian Journal of Language and Literacy , Australian Reading Association (1994), The Intricate Nature of Phonological Awareness Inst  ruction
Moore, C. 2005 http://www.aase.edu.au/index2.php?option=com_docman&task=doc view&gid=4&Itemid=97

© Damian von Samorzewski — Copying for any purpose strictly forbidden, without written permission. dnvonsam@gmail.com 2




The metaphoric stages of literacy development
include; (note start from #1 at bottom of list)

7. Completed Home - Is there ever one? Literacy
development is a lifelong process, which needs
continual refinement to suit the users needs.
(Lifelong)

6. Roof — Bring together all aspects of literacy
development to support life long learning. (Grade 4 —
8)

5. Second Story - Building on the basic building
blocks to strengthen and consolidate a strong ground
floor that also supports the move from ‘learning to
read’ to ‘reading to learn’. (Grade 3 - 4)

4. First Story Beams — Providing support to the
building blocks and allowing further literacy
development. (Grade 1 — Grade 2)

3. Walls — The basic building blocks of literacy skills.
(Kinder — Prep — Grade 1)

2. Foundations — Physical, emotional, cognitive,

social, spiritual abilities (Birth to school age and

beyond)

1. Environment - Immersion in a literate world, to

develop underpinning experiences in spoken and

written language. (Birth to school age) LEGO ® #4956
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1. An Environment _to build a strong
house.

A house that is built to last the centuries
requires it to be built in an environment that is
not detrimental to its long term sustainability.
Environments could include rivers, swamps,
cliffs, deserts, etc

In literacy development this means

Having parents / primary carers that immerse
a child in literacy. i.e.
- being spoken to,
listened to,
being read to and discussing story, (as
developing an understanding that text
represents sounds spoken)
provided with the opportunity to join in
conversations (at any age),
asking question (and receiving
appropriate answers),
the opportunity to ‘read’ text (junk mail,
newspapers,

developing fine and gross motor skills,
developing concentration and memory,
the opportunity to ‘write’ and colour in,
developing social skills that support
literacy development,

access to books, television guides,
magazines, road signs etc),

LEGO ® #4956

Supporting the development of a wide vocabulary
Visits the local library
Provides opportunity to draw, print, uses markers, crayons, pencils and scissors.
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2. A Foundation _ to build a strong
house.

A strong foundation is the key to a house that
lasts.

In literacy development this means

Strong foundations rely on abilities inherent to
the learner. These include the ability to ;

Track print through effective eye
movement

Visual perception / discriminate ( can
see the visual difference of f&1t)
Auditory discriminate (can hear that
individual sounds / sound blends make
up a word) /c/ /al It/ (phonemic
awareness)

Verbally discriminate (can sound out)
individual sounds and sound blends) h/
ou /se

Concentrate and focus

Process and store new learning
(cognitive processing)

Memorise learning

Has the ability to listen to instructions
(and follow them)

Has a wide vocabulary

Use social skills appropriate to the
situation / learning environment
Understand that print / text represents
sounds

Story writing, using visual prompts
May write ‘symbols’ that represent
sounds heard or said. le. Kat (cat)
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Developing independent learning skills

Developing problem solving skills.

Awareness of English as a second language issues.

Notes — These abilities should be assessed if development does not seem to be
‘normal’. Delays in these abilities will impact on the student’s ability to learn the
following.......

The learner is EXPLICITYLY taught;

Phonological awareness (literacy prerequisite skills) — an awareness that language
utterances are made up of individual words, that words themselves are made up of
one or more syllables, and that a syllable is made up of separate units of sounds.
“Children do not seem to benefit much from instructi on in letter-sound
correspondences until they possess an adequate leve | of phonological
awareness. (Westwood, P. 2007:4)

Listening and Oral Language Skill development throu gh Big Book experience.




3._Walls to build a strong house.

The story of the ‘Three Little Pigs’ comes to mind
here. Walls not only protect and insulate us from
the elements, they also provide the support to
hold up and onto the upper story and roof.

In literacy development this means

Developing an understanding that sounds
of the alphabet have a visual
representation (44 sounds comprising of
graph / digraph or trigraph). Note —
Generally this should be taught in
sequential stages, over a number of
years)

“Children do not seem to benefit much from
instruction in letter-sound correspondences
until they possess an adequate level of

phonological awareness. (Westwood, p.

2007:4) (see Stage 2 - Foundation)

Writing (including correct letter formation -
taught)

Reading / comprehension activities (Big
book stories and small group reading and
activities that align to the sounds / letters
being taught)

Most frequently read sight word
development (top 100 and maybe 200)
Word attack skills Developing an
extensive vocabulary (both verbal and
auditory)

Listening skills

Talking skills

Wide Vocabulary (semantic clues)

Grammar & Language (syntactic cues — i.e. does it sound right?)
Story writing, using visual prompts

Developing independent learning skills

Developing problem solving skills

As we move into this stage, “the focus of instruction is on word recognition
than comprehension.” Center, Y. (2005:74)
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4. First floor beams _ to support a
strong house.

The first story’s beams help hold the walls in
place, whilst providing strong support for the
second story.

In literacy development this means
consolidating the learning that has occurred in
the ‘walls’ stages of development.

Understands the 44 sounds / print
relationship of the English language
and uses these to read / decode
unfamiliar words.

Developing sight words, including top
200 most commonly used.
Developing fluency in reading, with
developing understanding of some
genres.

Can concentrate on comprehension
whilst reading.

Spelling improving, with self correction
strategies developing.

Writing, across genres.

Grammar developing, through
speaking and teaching.
Communicating (speaking and
listening) developing.

Developing ability to analyses text for
accuracy and relevance.
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5. Second Story

The second story provides additional room in
a strong house. This second story is required
to accommodate a growing and diverse
family.

In literacy development this means

The motivation for reading changes. The
reader has enough reading skill to begin to
read text in order to gain information.
Readers' vocabulary development accelerates
at this point resulting from increased exposure
to the written word.

Students consolidate the following skills;

Strong understanding of the sounds to
language and uses this understanding
to break down unfamiliar words in more
complex reading / learning.

Large (1000's), but still developing,
sight word bank.

Developing fluency and comprehension
in reading, across many genres.
Improved / excellent spelling of
commonly used vocabulary.

Writing, across genres.

Stronger grammatical skills, but still
developing.

LEGO ® #4956

Developing strong communicating (speaking and listening)
Developing critical literacy skills. (i.e. Questioning what is read for authenticity and
accuracy)

These skills are important as the_classroom focus m oves from ‘Learning to Read’
TO ‘Reading to Learn’ . Typically at Grade 3 -4.
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6._Roof to contain and protect a
strong house.

In literacy development this means

Student consolidating all areas of literacy
development.

These include;

Reading and viewing

Writing and representing

Speaking and listening

Thinking, including developing critical
thinking skills.

The reader at this stage begins to be

able to analyze what they read,

understand different points of view, and

react critically to what they read.

Typical readers are developing this skill LEGO ® #4956
set during the high school years,

around ages 12 to 19.
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7. Completed Home

Is there ever one? Literacy development is a
lifelong process, which needs continual refinement
to suit the user’s needs.

In literacy development this means

The ability of a person to use a wide range of literal
skills in their life, including personal and
professional. This also includes the ability to
consolidate and strengthen skills, as and when
required.

This skills can include;

Reading a variety of genres for enjoyment or
need.

Creative comprehension (That is to develop
new ideas and thinking. Westwood, P.)
Ability to communicate, appropriately to the
audience. (This includes written and verbal
communication)

At this stage, readers have learned to read
selectively and form their own opinions
about what they read; they construct their
knowledge from that of others. This highest
level of reading development is not usually
reached until college age, or later, and may
in fact be achieved only by those who have
an intellectual inclination.
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